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Early Years Specialist Teacher:




	Setting Updates (staffing, premises, Ofsted. Covid-19)

	


Leadership and Management

	Good practice
	Prompts
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	There is a clear leadership structure in place with key roles assigned to staff at an appropriate level within the staffing structure. 
	Could include the registered person.

Management and Leadership (DCM/DDCM)

Designated Safeguarding Lead 

Teaching and Learning (Inc Language Lead)

Student and Volunteers (Mentor)

Lead Safety Officer (First Aid / Fire Warden)

Special Educational Needs and Inclusion
Behaviour
Looked After Children 

Are staffs aware who hold these roles?
	
	
	
	

	Ofsted evaluation schedule (Good grade descriptors) September 2019 onwards
	Prompts 
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	Those with oversight, governance or managers understand their role and carry this out effectively (Pt 201). 

· They have a clear vision and strategy and hold senior leaders to account for the quality of care and education. 

· They ensure that resources are managed sustainably, effectively, and efficiently. (Pt 201).
	· Where do Owners/Governors/Trustees etc access guidance on this?
· How do they hold the SLT accountable?
· How do they develop an understanding of everyday practice and the quality of what is happening? 
· Are they involved in the supervision of the SLT? 
· Setting leaders know what the setting vision is this is communicated to all partners. 
	
	
	
	

	The provider is able to evaluate the quality of its provision (Pt 89-90)
They do not need to produce a written self-evaluation but:

· Are able to explain and demonstrate how they monitor and assess the quality of education and care they provide.
· And how well they meet the needs of the children. 
· They take into account the views of partners; this could include parents, staff, other professionals, and children. 
· They consider the progress made by the children and the quality of the curriculum/education to determine what needs to improve.
	· What Ofsted judgements would you give your provision under the four outcome headings?
· How did you determine this judgement? E.g. staff observations, children’s outcomes, parental feedback, CPD, audits
· Are the outcomes of self-evaluation shared with relevant partners? E.g. you said we did for parents
	
	
	
	

	Leaders and managers have an accurate view of the quality of their provision and know how to maintain or improve this. (Pt 89-90)

	· Is there an improvement /action / development plan in place which outlines how you will improve practice / provision?  
· If not, how are these messages shared and actioned?  
· Are all practitioners familiar with the improvement /action /development plan? 
· Do room leaders / co-ordinators take ownership of developments for their rooms / areas?
	
	
	
	Action Plan Requested 


	There are effective systems for supervision and performance management in place which support staff (3.22 – 3.23)
Regular ‘Practitioners reviews’ of their own practice ensure they have knowledge, skills and expertise that improve over time ISEYESS – Pg32 

	· How do you monitor the quality of teaching that is taking place? How do you identify the training needs of the staff team? 

· Are clear targets agreed with staff to support their areas for development? 

· Is performance management impacting effectively on the quality of teaching and learning? How is this evidenced?  

· Are there peer observations in place/other ways to monitor the quality of teaching and learning?

· Do supervision records capture strengths, areas for development and improvements made by the practitioners over time?
	
	
	
	

	The quality of Teaching, Learning and Interaction is consistently high quality.


	Evidence from observations of practice and discussion with leaders.

· Do room/staff observations take place?

· Who completes these observations?

· What do these observations tell leaders about the quality of teaching and learning? 

· Do observation formats refer to the Ofsted definition of teaching (bullet points)?  

· Is teaching consistent amongst the staff team?

· Are there any practitioners who require support to be effective teachers? 

· What methods are in place to mentor?

· Can you give some examples of where you have seen high quality teaching worth dissemination to others?
	
	
	
	

	Observation/s of Teaching and Learning

In addition to the discussions above, a joint Observation of Teaching and Learning will also take place during face to face visits.

If your Annual Evaluation is taking place ‘virtually’ and from a distance, we would ask that you send us two Teaching and Learning Observations which took place recently. We are happy to receive short videos clips and as such will provide you with some feedback, alternatively photographs / scanned copies of your own observations of teaching and learning will also be acceptable. The two Teaching and Learning Observations could be completed by the Senior Leadership Team or Peer on Peer Observations.

Things to consider: 

· Does the practitioner communicate and model language well?

· Does the practitioner use their own speaking, listening, and reading of English to enable the children to hear and develop their own language and vocabulary?

· Does the practitioner show, model, explain and demonstrate well?

· Is the practitioner supporting the children to explore their ideas? 

· Do practitioners have high expectations of children?

· Are practitioners encouraging, questioning, and recalling where appropriate?

· Are practitioners providing a narrative and running commentary for what children are doing?

· Are practitioners facilitating and setting challenges?

· Are high quality interactions between adults and children taking place in both planned and unplanned situations. 

· Was the equipment of high quality and well prepared?   

· Did the activities reflect the child/children’s interests?

· Was the teaching and learning developmentally appropriate?


	Leaders use performance management and their assessment of strengths and areas for improvement to provide a focus for professional development activities (Pt 123)
· Training is linked to staff development needs. 

· Leaders provide effective support for staff with less experience and knowledge of teaching. (Pt 188)
· The impact of training is monitored and discussed.
· The practice and subject knowledge of practitioners build and improve over time. (Pt 202)
· Particularly in relation to increasing children’s vocabulary.  (Pt 123)

	· What training has taken place this year and why? Has this been effective? 

· What training has been accessed to support children’s SLC skills?

· What in house training/CPD is delivered? Do training priorities align with development priorities/children’s needs?

· How do you check that mandatory training is up to date? 

· Has training enhanced your curriculum?
	
	
	
	

	Leaders engage with their staff and are aware of the main pressures on them. (Pt 121)
· They are realistic and constructive in the way they manage staff, including their workload. 

· Managers are aware of and manage any of the main pressures on staff. ISEYESS – Pg32
· In group settings there is an area for staff to take breaks away from areas being used by children (3.62) 
	· Who monitors the staff workload and their non-contact time? Is this discussed at part of your supervision cycle? 

· Does your staff handbook/staffing policy cover the expectations in relation to workload?

· Have you got an agreed policy/procedure which outlines how you will support EYPs who might be struggling with this? 
	
	
	
	Have you needed to provide any additional support to your team during the Coronavirus pandemic? 

	Leaders engage effectively with children, their parents, and others in their community, including schools and other local services. (Pt 201)
	· Are the SLT ‘friendly faces’ to the children and familiar faces to the staff team?

· In what ways do the SLT engage with children? Staff and Parents? Does this include face to face interactions? Or are these always via electric communications?  

· How do the SLT engage with local services?

· Do leaders attend local meetings with other providers / LA meetings?

· 
	
	
	
	Have you needed to communicate differently with parents and partners during the coronavirus pandemic?


	Additional funding (EYPP) for disadvantaged children is used effectively to narrow gaps in outcomes (Pt 181) 
	· What monitoring and tracking is in place?

· How is this analysed?  

· Are gaps narrowing between groups e.g. EYPP? 

· How do you decide what to spend EYPP funding on?   What difference has it made?   How is this evidenced? 
	
	
	
	

	Leaders act with integrity to ensure that all children, particularly those with SEND, have full access to their entitlement to early education. (Pt 201)
	· Do all children access their full entitlement?

· If children with SEND are not doing so, why not? 

· How has the setting tried to increase the time spent accessing the setting.
	
	
	
	

	Safeguarding is effective and the setting meets statutory welfare requirements.


	THIS JUDGEMENT IS TO BE AGREED AFTER THE COMPLETION OF THE SAFEGUARDING AND WELFARE REQUIREMENTS SECTION. 
	
	
	
	

	And at Outstanding 

· Leaders ensure that they and practitioners receive focused and highly effective professional development. Practitioners’ subject, pedagogical content and knowledge consistently builds and develops over time, and this consistently translates into improvements in the teaching of the curriculum. 

· Leaders ensure that highly effective and meaningful engagement takes place with staff at all levels and that any issues are identified. When issues are identified – in particular about workload – they are consistently dealt with appropriately and quickly. 

· Staff consistently report high levels of support for well-being issues.


Quality of Education and Learning and Development Requirements

	Learning and Development (Good grade descriptors – Quality of Education)
	Prompts
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	INTENT

	Leaders construct a curriculum that is ambitious and designed to give all learners, particularly the most disadvantaged and those with SEND or high needs, the knowledge and cultural capital they need to succeed in life. (Pt 188)
	· Is the curriculum based on and built upon the educational programmes in the EYFS?

· Does your curriculum ensure children learn and develop in all the 7 areas of learning?

· What tool or tools do you use to guide your curriculum i.e. Development Matters? Birth to 5 Matters?
· Is your curriculum challenging? Does it equip children for their next stage in education? How do you know? 

· Is your curriculum progressive and do you sequence it, so knowledge and skills are built upon cumulatively over time?

· Can leaders articulate their aims and rationale for their curriculum and do all staff understand this? 
· Can leaders and practitioners explain what they intend children to learn and know as a result of the EYFS curriculum they offer? Is your intent embedded?
· Can you give an example of when you have recently seen the curriculum being delivered successfully?

· Does your curriculum enable children to experience the awe and wonder of the world in which they live?

· What do you consider to be the cultural capital for your learners? 
· How do you ensure that your curriculum is inclusive and is meeting the needs of all children including those with SEND?

· Is language/vocabulary development a feature of your curriculum and if so, how is this taught?

·  Are leaders sure the intentions of the curriculum are met and sufficiently challenging?

(Pg16 .59, Pg16 .60, Pg34, Pg9 .26 EIF)

	
	
	
	We would like you to explain here what your curriculum looks like.

Who decides what the children will learn?

What key experiences do you want the children to have?

And why are these key experiences needed for this particular cohort?

Have you identified any gaps in children’s’ cultural capital? 

If so, what are these and how do you plan to diminish the difference?



	IMPLEMENTATION

	Children benefit from meaningful learning across the EYFS curriculum. (Pt 188)
Practitioners plan challenging and 

enjoyable experiences for each child in all areas of learning and development. (1.11)

	· Do practitioners understand the areas of learning they teach and the way in which young children learn? How do you know and what support is given for them to be able to do this?

Is there a mix of adult led and child initiated activity? (balance will change as children progress through the EYFS moving from greater focus on Prime Areas for younger children to a more equal focus)

Are children actively engaged in their learning and play? 
What systems for planning do you implement? 

Do you plan for the long, medium, and short term?

Do you have any discrete plans i.e. Letters and Sounds?

· evaluation 
· children’s interests

· children’s dispositions to learning

· indoor and outdoor opportunities

· awe and wonder of the world

How involved is the Manager in curriculum planning? 
	
	
	
	Your Early Years Specialist Teacher will take a look at your planning during a face to face visit.

If you are taking part in a ‘virtual visit’ from a distance, we would like you to please send us examples of your whole group, small group, or individual planning. 

	Environmental Walk, EYFS Overarching Principles p6, Early Years Handbook Pg. 34

 Children learn and develop well in enabling environments, in which their experiences respond to their individual needs. 


	Fully in place
	Partly in place
	Not in place

	Environmental Walk
During face to face visits Sallie Mullett will provide feedback from the Environmental Walk in relation to the positive things she observes and any identified areas for further development.  

If the Annual Evaluation is being completed from a distance; we would like you to send us the following items depending on the age ranges of children at your setting:

Baby Room: 2 photos of Continuous Provision areas you are proud of and 2 photos of Continuous Provision areas you want to develop further.

Toddler Room: 2 photos of Continuous Provision areas you are proud of and 2 photos of Continuous Provision areas you want to develop further.

Pre-School Room: 2 photos of Continuous Provision areas you are proud of and 2 photos of Continuous Provision areas you want to develop further.

Please indicate in an email or within the documentation what area of the provision the photographs represent and the ages of the children who use them. 

	
	
	

	(1.6) Educational programmes must involve activities and experiences for children to develop: • communication and language • physical development • personal, social, and emotional development • literacy • mathematics • understanding the world • expressive arts and design. 
· Is there a range of Continuous Provision to meet this requirement? Is this well stocked and well presented? Is it easily accessible and available to the children most of the time? 

· Are key areas of continuous provision continuously offered to children including: Sand and Water, Home Corner, Construction, Small World, Workshop, Quiet Book areas, CFS, Messy play, Malleable, Paint, Mark Making 

· Are there resources which reflect a range of cultures and environmental features of the world? 

· Do resources encourage the development of children’s communication and language skills and vocabulary? Are books a key feature of the provision?

· Do resources excite, enthuse and challenge children?

· Is the snack area utilised for T&L opportunities? 

· Is equal emphasis put on Teaching &Learning in the outdoors? Do resources in this space enable large scale play and gross motor development? 
· Which areas of CP are identified as strengths? Any areas for further development? 
· Does your environment support your intent and cultural capital? Have you had to make adaptations to provision due to the Covid-19 pandemic? 

Details of the Environmental Walk:

Please refer to and comment against all of the bullet points listed above. 

	
	
	

	Ofsted evaluation schedule (Good grade descriptors – Quality of Teaching, Learning and Assessments) 
	Fully in place
	Partly in place
	Not in place
	

	Practitioner’s identify children’s starting points (Pt 47)
	· How and when do you carryout on entry assessments on children and are parents involved in this process?
	
	
	
	

	Practitioners ensure that children make progress in their learning through effective planning, observation, and assessment pt47


	· Are you assessing children’s individual learning and progress? How is this done? 
· How do parents contribute to children’s assessments ongoing?

· Is assessment used effectively to identify gaps in learning?

· Do you have any systems in place to track children’s progress?

· Is assessment effective and do your systems avoid unnecessary burdens for staff?
	
	
	
	

	Progress check completed at age 2-3 and written summary provided to Parents/carers (2.4- 2.6)   The check must:

· Cover the 3 prime areas (but can cover all 7 areas)
· Identify strengths/areas where the child is progressing well

· Identify any areas where progress is less than expected/some additional support might be needed

· Lead to a targeted plan where there are significant emerging concerns/developmental delay

· Outline if referral to outside agencies is required and identify who these are
	· Are 2 year checks being completed and by whom?
· When are they completed? 
· Is there a system for this? 
· Are they integrated with health? 
· How are they shared with parents?  
· What happens as an outcome of the check, especially where a child is below typical development?
· Can you give an example of where a progress check has led to improved outcomes for a child? 

	
	
	
	

	Ofsted evaluation schedule (Good grade descriptors – Quality of Teaching, Learning and Assessments)
	Prompts
	Fully in place
	Partly in place
	Not in place
	Comments /Actions

	Do practitioners support children to develop their Speech, Language and Communication skills?


	· Do practitioners speak clearly to children and are they good language role models?

·  Is there a focus on developing children’s vocabulary?

· Do practitioners encourage children to engage in dialogue?

· Do practitioners use what children are interested in to develop key vocabulary?

· Is reading a key feature of your curriculum? 

· Do practitioners excite and engage children when reading?

·  Is reading used to introduce new ideas, concepts, and vocabulary?

· Do songs and rhymes feature in daily practice and how do you choose these?

· Do practitioners use effective strategies to develop children’s SLC and can you provide an example of this?
	
	
	
	Can you give some examples of where you have seen high quality teaching focussed on developing children’s speech, language and communication skills taking place?



	Practitioners support children’s social and emotional well-being to prepare them for transition within the setting and / or to other settings and school.
	· How is transition managed between rooms / new settings?

· What information do you share? 

· Does this highlight where children are working below typical development? 

· Do you liaise with settings about their transition processes and expectations? 

· What support is provided for the child / family at transition points e.g. settling in visits / visits to new school?

	
	
	
	Has Covid-19 affected your usual transition processes?  
If so, what alternative ways have you found to maintain and support this essential process?


	Parents/carers are kept up to date with their child’s progress/development (2.3) & (Pt 188)
	How does this happen in your setting?  Consider both informal & formal opportunities. Is information shared specifically about children’s progress and development?

What documentation do you share?

Does this highlight where children are working below typical development? 

	
	
	
	

	Parents/carers are made aware of the following: (3.74)

· What the EYFS is?

· How parents/carers can access more information on the EYFS

· How the EYFS is delivered

· Range and type of activities and experiences provided, including the daily routine

· How parents/carers can share and extend learning at home

· The importance of developing a love for reading (Pg. 9)
	Do you provide parents with information about supporting:

-Home learning

-Child Development and the EYFS

·  What methods do you use to encourage home learning?

· Is this individual or cohort based

How do you encourage parents to read at home and recognise the value of sharing books?

How do you inform parents about what children are currently learning in setting? 

	
	
	
	

	Settings that have F2 children must have an

EYFS Profile completed at the end of the academic year.  Outcomes must be shared with parents/carers, with the child’s Y1 teacher, and the Local Authority where required (2.9-2.14)

· Applicable for all children who turn 5 before 31st August
	· Are there any children this applies to? If yes, this needs to be fed back to Amy Parry, so that the setting can be included in the non-statutory moderation processes.
·  Is the setting aware of the expectations for completing and submitting judgements against the ELG’s? 
· Is the setting aware of the changes to the ELG’s in September 2021?
· Are settings aware of the EYFSP Handbook and the STA Exemplifications Materials?

	
	
	
	

	There is a SEND policy in place which states how they support children with SEN or disabilities (3.68)

There are effective systems for early identification of SEND
	· Is the SEN policy up to date and reflecting the SEND Code of Practice e.g. the graduated response? SEND policy? 
Is there a parent’s handbook or display to share information with parents about support for children with SEND?
· Who is the SENCo? How is this information communicated with staff, parents? 
· How do you identify children who may have a SEND?

	
	
	
	SEND Policy requested.



	If there are significant emerging concerns, or an identified SEND practitioners develop a targeted plan to support the child’s future learning.
This involves parents and/or carers and other professionals as appropriate. (2.4)
	· Are there currently any children with SEND?  
· Are IEP’s or EYSP’s in place?
· Are there any other agencies involved?
· What impact is this having on children’s progress?
· What is your process for developing and reviewing IEP’s? 
· Do you have high aspirations for children with SEND / high needs?
· Has LA support been sought?
· How is information shared with other providers that children attend?  
· Do any children receive ISG? 
· What impact has this made?

	
	
	
	During a face to face visit your Early Years Specialist Teachers will ask to see an IEP/EYSP.
If you are taking part in a ‘virtual’ Annual Evaluation visit from a distance, we would ask you to please send us an anonymised copy of an IEP/EYSP. 

	EAL children have opportunities to develop and use their home language in play and learning. (1.13)

EAL children have sufficient opportunities to learn and reach a good standard in English language. (1.13)


	· Do you have any specific induction materials for families using EAL?

· Are there any EAL children in the setting?
· How are they supported in both their home language and to develop their English? 
· Do you have a clear and consistent rationale for your setting approach to this and is this shared with parents? 
· Are parents made aware of the benefits of continuing to use key words and phrases from home language specifically while settling in?
	
	
	
	


	Impact

	What is the impact of your curriculum?

Inspectors will want to find out about the story of a child, including:

· what they knew and could do when they started at the provision

· what they can do now and how you got them there

· what your plans are for that child so that they are ready for their next stage of learning


	What have children learnt as a result of attending your setting?

· Do you consider children are ready for their next stage of education? 

· Can you give examples of the above?
	
	
	
	

	Do children 

· Enjoy, listen attentively, and respond with comprehension to familiar stories, rhymes and songs that are appropriate to their age and stage of development. 
	· How does the reader tease out the children’s understanding?
· Do they, where appropriate, ask children to make predications or consider ‘what might happen next?’
· How do you choose the stories, songs and rhymes that are to be shared with the children? 
· Are books progressive, i.e. the material of the book (moving from board/fabric to eventually hard/paperbacks).

· Is the content progressive, the number of words increasing, the complexity of the story increases the vocabulary become more sophisticated etc. 

· Are the songs and rhymes used with children progressional.


	
	
	
	

	Do children

· Understand securely the early mathematical concepts appropriate to their age and stage that will enable them to move on to the next stage of learning.
	· Can you give examples of some of the mathematical resources and activities that are offered to children, at different ages and stages of development.  

	
	
	
	

	And at Outstanding

· The provider’s curriculum intent and implementation are embedded securely and consistently across the provision. 

· It is evident from what practitioners do that they have a firm and common understanding of the provider’s curriculum intent and what it means for their practice. 

· Across all parts of the provision, practitioners’ interactions with children are of a high quality and contribute well to delivering the curriculum intent. 

· Children’s experiences over time are consistently and coherently arranged to build cumulatively sufficient knowledge and skills for their future learning.  

· The impact of the curriculum on what children know, can remember and do is highly effective. 

· Children demonstrate this through being deeply engaged in their work and play and sustaining high levels of concentration. 

· Children, including those children from disadvantaged backgrounds, do well. Children with SEND achieve the best possible outcomes.

· Children consistently use new vocabulary that enables them to communicate effectively. 

· They speak with increasing confidence and fluency, which means that they secure strong foundations for future learning, especially in preparation for them to become fluent readers.


Behaviour and Attitudes
	Ofsted evaluation schedule (Good grade descriptors – Behaviour and Attitudes)
	Prompts
	Fully in place
	Partly in place
	Not in place
	Comments /Actions

	Practitioners reflect on and nurture the different ways children learn, building the three characteristics of effective teaching and learning into their practice (1.15)
· Playing and exploring

· Active learning

· Creating and thinking critically

	· What are practitioners’ understandings of the characteristics of effective learning?  
· How are practitioners nurturing children’s CofEL. 
· Are characteristics of learning referred to in policies, planning, observations, and assessment? 
	
	
	
	 

	Relationships among children, parents and staff reflect a positive and respectful culture (Pg37)
	· How is this demonstrated? Any examples? Thank you cards etc? Seen on the day?
	
	
	
	

	Leaders and practitioners support children’s behaviour and attitudes well. (Pt 191)
	· Do you have a consistent approach to behaviour management and are your approaches commonly understood?
· Is there a policy for this?
· How do you help children to manage their own feelings and behaviour?
· Are children developing a sense of what is right and wrong?
	
	
	
	

	Attendance is well promoted to parents so that the children form good habits for future learning 
(Pt 190)
	· How do you follow up on non-attendance? 
· Is attendance discussed at induction?
· Do you monitor attendance patterns?
· Is attendance a focus for children in receipt of EYPP?
	
	
	
	

	And at Outstanding 

· Children have consistently high levels of respect for others. 

· They increasingly show high levels of confidence in social situations. 

· They confidently demonstrate their understanding of why behaviour rules are in place and recognise the impact that their behaviour has on others.  

· Children are highly motivated and are very eager to join in, share and cooperate with each other. 

· They have consistently positive attitudes to their play and learning.

· Children demonstrate high levels of self-control and consistently keep on trying hard, even if they encounter difficulties. 

· When children struggle with this, leaders and practitioners take intelligent, swift, and highly effective action to support them.


Personal Development

	Ofsted evaluation schedule (Good grade descriptors – Personal Development)
	Prompts
	Fully in place
	Partly in place
	Not in place
	Comments / Actions

	The provider prepares children for life in modern Britain (Pt 197)


	·  How do you ensure children have an understanding and are respectful to people who help us?

·  How do you develop children’s understanding of Fundamental British Values?

·  How do you develop children’s understanding and appreciation of diversity?

· Do resources and activities reflect and value the diversity of children’s backgrounds and experiences?

· Do children understand what makes them unique?

Linked to ‘INTENT’
	
	
	
	

	Practitioners teach children to become increasingly independent in managing their personal needs. (pt197) 
	· How is independence taught/encouraged? In relation to personal hygiene practices and accessing the provision? 
· Do policies outline how you support children to become toilet trained/brush their teeth for example? 
· Are children able to see themselves as unique individuals? How do you know?
· Are children developing self-confidence?
· Are they demonstrating resilience and how do you promote this? Are children independent in line with their age?

Linked to ‘INTENT’
	
	
	
	

	Practitioners teach children the language of feelings, helping them to appropriately develop their emotional literacy. (Pt 197)
	· Do you help children to understand their feelings and appropriately introduce language connected with emotions?

· Do you use any particular books or resources to explore feelings?
	
	
	
	

	Practitioners teach children to take appropriate risks and challenges as they play and learn both inside and outdoors, particularly supporting them to develop physical and emotional health. (Pt 197)
	· Does the outdoor play/risky play policy clearly indicate behaviours that will be encouraged/discouraged? 
· Is there a shared understanding amongst the whole team about what ‘appropriate risks’ are? 
· Are children encouraged to take risks?

Can you give an example of this indoors and out? 
What resources do you have to encourage children’s risk taking?

Linked to ‘INTENT’

	
	
	
	

	Each child is assigned a key person who supports and guides their learning and care to meet their needs, and engages with parents/carers to further support learning at home.  (1.16 and 3.27)
A well-established key person system helps children form secure attachments and promotes their well-being and independence. Relationships between staff and babies are sensitive, stimulating, and responsive. P39 (Pt 197)

	· Is the Key Person system embedded?

· What is the role of the Key Person?

· How well do Key People know their children and how is this monitored? 

· Do parents understand the role of the Key Person and are they able to name who their child’s Key Person is? 

Is the Key Person system flexible to meet children’s needs?
	
	
	
	 

	Where children are provided with meals, snacks, and drinks, they must be healthy, 

balanced and nutritious. (3.48)
	· Who cooks/prepares the meals snacks?
· What training have they had? 
· Are meals healthy? How do you know? 
· Have you considered or been part of Healthy Foundations?
	
	
	
	

	Practitioners and leaders give clear and consistent messages to children that support healthy choices around food, rest, exercise, and screen time. (Pt 197)
	· How do you teach children about healthy
 lifestyle choices? 
· Are these modelled by the whole staff team? How?  
· What is your approach to teaching children about online safety?

· How are key messages shared with parents? Linked to ‘INTENT’
	
	
	
	

	And at Outstanding 
· The provider goes beyond the expected and is highly successful at giving children a rich set of experiences that promote an understanding of, and respect for, people, families, and communities beyond their own. 

· Opportunities for all children to develop their talents and interests are of exceptional quality.

· The provider ensures that these rich experiences are planned in a coherent way in the curriculum and they considerably strengthen the provider’s offer.

· The way the provider goes about developing children’s character is exemplary and is worthy of being shared with others.


Safeguarding and Welfare Requirements

	Child Protection (3.4-3.8)
	Prompts 
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	Child Protection / Safeguarding Policy - which must include the information below (3.4 – 3.8 pg. 21- 23 Statutory Framework):

· (3.5) A practitioner must be designated to take lead responsibility for safeguarding children in every setting and must understand their role and have attended relevant training for this role (as described in 3.5)

· Staff know who their designated safeguarding lead is, what they are responsible for, and the names of any deputies. ISEYESS – Pg12

· There is a safeguarding policy in place which makes reference to:

· Rotherham Safeguarding Children Partnership 
· And their Multi-Agency Arrangements for Safeguarding Children (ISEYESS - Pg22)
· www.rscp.org.uk  (3.4) 
· Providers must have regard to the government’s statutory guidance “Working Together to Safeguard Children 2018” (3.7)

-The Prevent Duty Guidance for England and Wales and promoting Fundamental British Values. 
-Disqualification under the Childcare Act 2006
-Categories/signs of abuse. (3.4, 3.6
- Meet responsibilities under the Safeguarding Vulnerable Groups Act 2006 (3.13)  

-References to Part one of the Sept 2021 ‘Keeping Children Safe in Education’ document. (3.7)
	How does the setting ensure that all staff are familiar with the contents of safeguarding policies? How do leaders ensure that Policy is being followed?  How do they know? How often is the SG policy updated? 
Does everyone know who the DSLs are?

The setting knows what a notifiable incident is:

· A child has died (including cases of suspected suicide), and abuse or neglect is known or suspected;

· A child has been seriously harmed and abuse or neglect is known or suspected;

· A looked after child has died (including cases where abuse or neglect is not known or suspected);
· A child in a regulated setting or service has died (including cases where abuse or neglect is not known or suspected. 

· Rotherham’s ‘Multi-Agency Arrangements

 for Safeguarding Children’ can now be found at www.rscp.org.uk
Is the DSL aware of the Sept 2021 ‘Keeping Children Safe in Education’ document? 

Do they have a copy electronically/printed? 

Has ‘everyone’ signed to say that they have received, read, and understood section one of the ‘Keeping Children Safe in Education’ document? (Sept 2021) 

	
	
	
	Safeguarding Policy/Policies Requested


	To be included in a policy –

The LADO process 

· Any allegation against people who work with children should be reported immediately to a senior manager within the organisation or agency. The designated officer, or team of officers, should also be informed within one working day of all allegations that come to an employer’s attention or that are made directly to the police. ISEYESS – Pg32
· Information regarding action to be taken in the event of an allegations being made against a member of staff (3.4). 

· The policy reflects the providers duty to refer to MASH or other agencies where concerns are raised (3.4) 

· Inform Ofsted of any allegations being made within 14 days and of subsequent action taken in respect of such allegations (3.8, 3.14, 3.15, 3.16)


	Is the LADO process in the policy clear (in line with the ‘Working Together to Safeguard Children’ guidance and LA Procedures’? 

How do you make all partners aware of this procedure? 

	
	
	
	Safeguarding policies and/or allegations against staff policy requested.


	Safeguarding Training

· All staff and carers have a copy of and understand the written procedures for managing allegations of harm to a child or learner. (Stat requirement 3.6, and p10 of Inspecting safeguarding 2019) This should be given as part of an induction or when the policy has been updated. 
· Designated Safeguarding Leads / Deputies must attend Designated Safeguarding Lead training every 2 years (the requirement to attend Core Group 3 training has been superseded by DSL training)
· Safeguarding training is up to date for all staff members (at least every three years for all staff) which includes an understanding of the Child Protection Policy and enable staff to identify and respond to signs of possible abuse and neglect (3.5, 3.6)
· All staff receive safeguarding updates / information via emails, e-bulletins and newsletters on safeguarding and child protection at least annually. 

· All staff to be aware of the ‘Keeping Children Safe in Education’ Sept 2021 document and to have regard to the obligations of section 1.

	Is Safeguarding Training a Priority?

-Basic Child Protection training in place? Statutory requirement for all staff every 3 years (3.6) 

-DSL training?

(DSL must be renewed every 2 years LSCP recommendation)

-Attendance at Safeguarding Forums for designated persons and those staff that are likely to be involved in Case Conferences?  

To deliver in-house basic child protection training the trainer must have completed the Train the Trainer Course.

Is in house training being logged using a ‘register of attendance’? (as evidence of training taking place)

Are the DSL’s receiving updates via Trix? 
How else do DSL/the staff team receive their safeguarding updates?

3.6. Providers must train all staff to understand their safeguarding policy and 

procedures, and ensure that all staff have up to date knowledge of safeguarding 

issues. Training made available by the provider must enable staff to identify signs 

of possible abuse and neglect at the earliest opportunity, and to respond in a 

timely and appropriate way.

	
	
	
	Safeguarding Policy/Policies Requested.


	Where an employer becomes aware of relevant information that may lead to the disqualification of an employee the provider must take appropriate action to ensure the safety of children and inform Ofsted with 14 days. (3.14, 3.16) 
	What action would the manager take if a disclosure was made by a member of staff or another person? 
	
	
	
	

	The policy states that the DBS service will be informed where a member of staff is dismissed, because they have harmed or put a child at risk of harm? 3.13
	
	
	
	
	

	Designated Safeguarding Lead Roles should always be explicitly defined in job descriptions. Practitioners should be given sufficient time, funding, supervision, and support to fulfil their child welfare and safeguarding responsibilities effectively. ISEYESS – Pg31 and EYFS SF 3.5
	Are job descriptions in place? 
Is there a specific list of duties for the specific roles in the setting?
Does the leader / manager allocate sufficient time to monitor lead roles and their effectiveness?
	
	
	
	Designated Safeguarding Lead Roles and Responsibilities list requested, either as a standalone policy or within another policy. 

	E-safety procedures are recorded within a policy. 

· Adults understand the risks posed by adults or learners who use technology, including the internet, to bully, groom, radicalise or abuse children or learners. 

· There are appropriate filters and monitoring systems in place to protect children from harmful online material. ISEYSS –Pg13
Practitioners help children to gain an effective understanding of when they might be at risk, including: Where to get support if they need it. (Pt 197)
	Are practitioners aware of the guidance within your policy? Have practitioners accessed any training on e-safety? Is your IT equipment filtered and password protected? Is computer access monitored?  
· How do you appropriately share these key messages with children? 

· How are key messages shared with parents?

Linked to ‘INTENT’
3.4 To safeguard children and practitioners online, providers will find it 

helpful to refer to 'Safeguarding children and protecting professionals in early 

years settings: online safety considerations’.
	
	
	
	E-safety Policy requested. 

	Use of mobile phones and cameras in the setting (3.4)
	
	
	
	
	Mobile phone and camera use policy (or internet enabled device) requested. 


	The setting is aware of the things they may need to safeguard children from, including: 

· Neglect. 

· Physical, sexual, and emotional abuse.

· Bullying, including online bullying.

· Radicalisation and/or extremist behaviour.

· Child sexual exploitation and trafficking.

· Female genital mutilation.

· Fabricated or induced illness.

· Poor parenting, particularly in relation to babies and young children

· County Lines 

See full list on P6 of ‘Inspecting Safeguarding in Early Years Education and Skills Settings’ 2019
	Are staff aware of the Ofsted guidance booklet ‘Inspecting Safeguarding in Early Years Education and Skills Settings’ 2019 

Are the listed bullet point’s familiar terminology amongst staff? 

How do managers/practitioners ensure a wider range of safeguarding practice is in place? 


	
	
	
	

	Suitable People (3.9 – 3.18)
	
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	Systems are in place to ensure all practitioners and volunteers are suitable to look after children (3.9 - 3.13)

There is a Single central record in place which records:

· an identity check (eg proof of address/photo ID)

· DBS number (an enhanced DBS must be completed for all staff including all people living/working on the premises.)

· a record of who obtained the DBS and the date this was obtained (i.e. the organisation: manager, the LA, self)

· A record of staff professional qualifications.

Further recruitment checks must include:

· -further checks on people living or working outside the UK. 

· -a check to establish a person’s rite to work in the UK (letter / green card / permit to work) See footnote 24 and 33.
	Check the single central record or equivalent.  Is it up to date and complete, including for students over the age of 16? Where are staff files kept? Does the SCR state who obtained the DBS? 
How do you record staff qualifications? 
How can you demonstrate that identity checks are carried out?  
Who has checked the DBS certificate to ensure this is clear?  

Reference to Annex 3 in Ofsted’s Inspecting Safeguarding Document. 
The setting could seek advice from ACAS if needed.  P18 of the SR’s. 3.12. Providers must record information about staff qualifications and the identity checks and vetting processes that have been completed (including the criminal records disclosure reference number, the date a disclosure was obtained and details of who obtained it). 

What other checks are carried out prior to employment? Is there evidence to show non UK residents have been suitably checked? 
The LA promotes Safer Recruitment training for at least one member of the interview panel. 

	
	
	
	

	All committee members are DBS and Identity checked. (details of which are kept on the SCR 3.10, 3.12, 1.14) 

Is the nominated person a committee member? 
	Are all the committee members DBS checked? 
Who checks the committee DBS forms? Where are these records kept? 
How is on-going suitability checked? Is the committee a group of people or solely the chair? 
Does Ofsted hold the up to date information about the committee members? 
Have all committee members completed an EY2 form? 


	
	
	
	

	Ensure practitioners are able to look after children properly on an on-going basis (medication / alcohol / other substances) (3.19)
	Does the policy/staff handbook cover the appropriate use of medication/drugs and the inappropriate use of other substances? Is this in a Policy? How is this checked? (Supervisions/medication forms etc)
	
	
	
	Staff Handbook or Smoking, Alcohol and Drugs Policy. Requested.

	Staff Qualifications, Training, Support & Skills (3.20 – 3.26) Key Person (3.27)
	
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	Staff are given a mandatory induction, ISEYSS p32 Emergency evacuation procedures

· Safeguarding and child protection (including a copy of the policy)

· Equality policy (eg Inclusion Policy/anti-discrimination/SEND etc)

· Health and safety procedures
	Is there an induction Process / Checklist in place?   

Does it include these elements?

Check induction/supervision records.  
	
	
	
	Completed Induction Checklist for the newest member of staff requested (anonymised)

	Leaders and managers have put in place effective staff behaviour policies that are well understood by everyone in the setting. 3.21
	How is ‘expected staff conduct and behaviour’ communicated to the team? What happens if this is breeched?
	
	
	
	

	A cycle of regular staff appraisal and supervision is in place (3.22- 3.23)
	
	
	
	
	Asked in Leadership and Management 

	Manager holds full and relevant level 3 qualification and has at least 2 years relevant experience (3.28)
	
	
	
	
	

	At least 50% of all other staff must hold an approved level 2 qualification (3.28)
	
	
	
	
	

	There is a suitable named deputy who, in 

the managers judgement, is capable and qualified to take charge in the manager’s 

absence. (3.28)
	
	
	
	
	

	At least one person must be on the premises and present at all times when children are present (including on outings) who holds a current and Full Paediatric First Aid Certificate (3.25)

 
	Are the certificates up to date – are these displayed/filed away?

Must be renewed every 3 years. 

3.25 All newly qualified entrants to the early years workforce who have completed a level 2 

and/or level 3 qualification on or after 30 June 2016, must also have either a full PFA or an emergency PFA certificate within three months of starting work in order to be included in the required staff:child ratios at level 2 or level 3 in an early years setting.

3.25 Providers should display (or make available to parents) staff PFA certificates or a list of who has a current PFA certificate.

Are settings aware Emergency First Aid or Paediatric First Aid training needs to be attended within 3 months of starting a post?  
During the Coronavirus Pandemic, disapplications were made related to PFA certificates and staffing; as of 31st August 2021 these have now lapse and are no longer relevant. Did you need to implement any disapplication’s? 
	
	
	
	 

	Staff: Child Ratios (3.28 – 3.40)
	
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	· Ratio and qualification requirements must be met at all times for all age groups (3.29 – 3.34)

· Staffing arrangements must meet the needs of all children and ensure their safety.   
· Providers must ensure that children are adequately supervised, including whilst eating, and decide how to deploy staff to ensure children’s needs are met. 3.29
	Children should usually be within sight and hearing of staff, and always within sight or hearing (3.29) Ratios kept in line with statutory framework (see on day). 

How do you cover for staff?  Are staff effectively deployed? If needed to meet children’s needs, are ratios above the minimum expectations in place? Do they know what these are? What is your staff contingency plan? SEN – any enhanced provision? 
	
	
	
	

	Health (3.45 – 3.50)
	
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	The provider must promote the good health, including the oral health, of children

attending the setting 3.45
	
	
	
	
	

	Illness and Infectious Disease Policy, must include information about

· Procedure in place for ill and infectious children, to provide care and prevent the spread of infection (3.45)
· Notification to Ofsted for serious illness within 14 days (3.52)
· Reference to RIDDOR guidance and reference to HSE and HPA guidance.

· Notification to Ofsted of 2 or more cases of food poisoning within 15 day (3.50)
· First Aid training updated every 3 years
	Does the policy cover this?  Is there a leaflet or advice available for parents?  Check on day as appropriate.

Public Health Information sheet will detail which are notifiable. 

RIDDOR Website for further information can be found at: http://www.hse.gov.uk/RIDDOR/reportable-incidents.htm

	
	
	
	Illness and Infectious Disease or Sick Child Policy Requested. 

	Administering Medicines Policy must include information about (3.45, 3.47) 
· System for obtaining information about child’s need for medicine (is this recorded)

· Prescription medicines must not be administered unless they have been prescribed for a child by a doctor, dentist, nurse, or pharmacist. 3.46

· Appropriate and safe storage of medicines 

· Medicine (both prescription and non-prescription) must only be administered to a child where written permission for that particular medicine has been obtained from the child’s parent and/or carer. 3.46

· Written record kept each time administered (and countersigned) and parents/carers informed 

· Specific training to administer medication provided where needed.
	If appropriate, is there a procedure in place for administering emergency Calpol? 

Where are medicines kept?                                       

Ask to see records kept where necessary  

Are care plans in place and administering of medicine procedures?  See medication form. 

Medicines containing aspirin should only be given if prescribed by a doctor. 3.46

Foot note on page 33: 5 Non-prescription medicines can include those that can be purchased from pharmacies (including some 

over the counter medicines which can only be purchased from a pharmacy), health shops and supermarkets. See also BMA advice: https://www.bma.org.uk/advice-and-support/gp-practices/managing-workload/prescribing-over-the-counter-medicines-in-nurseries-and-schools
	
	
	
	Administering Medications Policy Requested. 

	Before admitting a child obtain information about special dietary requirements, preferences, food allergies, special health requirements and act on such information (3.48)
	Admissions form.  How do they gather and check this information?

Do they check detail changes regularly?
	
	
	
	

	· Ensure fresh drinking water is available and accessible to children/babies at all times (3.48)

	
	
	
	
	

	Food preparation areas are suitable and hygienic, and staff involved in food preparation have received training in food hygiene. (3.49)
	Check qualifications. 
 Environmental Health Grading? 
Rotas for cleaning – check.  See on day.
	
	
	
	

	Accident and Injury Policy must include information about

· Notify Ofsted within 14 days of any serious accident, injury to, or death of, any child while in their care, and of the action taken. (3.52) 
· Reporting serious injuries to RIDDOR 

· Notify local child protection agencies of any serious accident or injury to, or the death of any child whilst in their care and must act on any advice (3.52)
· Member of staff with up to date first aid training on site at all times

· First aid box accessible at all times (3.51)
· Written record of all accident and injuries, including first aid treatment given (3.51)
· Procedure to inform parents/carers of accidents and injuries (3.51)
	Who is responsible for checking the first aid boxes? Are these visible? Is there a Rota for First Aid staff?                                            

Look at written records and check policy for all this information.

RIDDOR Website for further information can be found at: http://www.hse.gov.uk/RIDDOR/reportable-incidents.htm

	
	
	
	Accident and Injury Policy (or Health and Safety Policy) requested.

	Managing Behaviour (3.53-3.54)
	
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	Children’s behaviour must be managed/supported in an appropriate way. (3.53)

Providers must not give or threaten corporal punishment to a child and must not 

use or threaten any punishment which could adversely affect a child's well-being.  (3.54)
	Is there a behaviour management policy/guidance for staff available which clearly states this? Are staff all aware of how to manage challenging behaviour? THRIVE/positive praise. 
Providers, must keep a record of any occasion where physical intervention is used.
	
	
	
	Behaviour Policy Requested 

	Safety & Suitability of Premises, Environment & Equipment (3.55-3.56) 
	
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	· Must have appropriate fire detection and control equipment (3.56)
· Must have emergency evacuation procedures (3.56) 
· Must take reasonable steps to keep children and staff safe in case of other emergencies eg Intruder on the premises.  (3.56)
· Fire exits must be clearly identifiable, free from obstruction and easily opened from the inside.
	Fire drills recorded and evacuation procedures displayed? Is there an emergency ‘Lock Down’ procedure in place? What would they do if an intruder got into the building? Is this a verbal procedure or does the setting feel that they need this recording for all staff to read? (although this is not a requirement)
	
	
	
	Emergency Evacuation Policy Requested and Records showing the date that the last two evacuation practice took place. 

	Providers must ensure that smoking is prohibited on the premises (3.57)
	How is this monitored/managed? No smoking signs?  Policy in place and adhered to? 
	
	
	
	No Smoking Policy Requested. 

	Provide access to an outdoor play area, or outdoor activities on a daily basis (3.59)
	Free flow – does it happen? Outdoor play policy?  Have there been any adaptations to ensure ALL children can access the outdoors (Equality Act 2010) See on day/timetable/routines.
	
	
	
	

	Sleeping children checked frequently to ensure they are safe (3.60)
	Record / sleep log?

Are cots/bedding in good condition and suited to the age of the child?

Are infants that are placed down to sleep, done so safely and in line with latest government safety guidance? Footnote 61 p36
	
	
	
	

	Adequate number of toilets and hand basins, hygienic changing facilities for those in nappies (3.61)
	
	
	
	
	

	Practitioners ensure that policies around managing care needs are implemented consistently. Practitioners manage well

· The levels of privacy afforded to children

· The supervision arrangements when undertaking personal hygiene tasks

ISEYSS Pg16

Hygiene practices ensure that the personal needs of children of all ages are met appropriately. Pg39 
	· What polices outline the different personal care practice for children of various ages? E.g. use of changing bed/mat/potty? Including for babies, toddler and older children who may still need intimate care/nappy changing? 
	
	
	
	

	Area where staff can talk to parents/carers confidentially (3.62)
	
	
	
	
	

	Have procedures to ensure children are only released into the care of individuals agreed with the parent, and never leave the premises unsupervised (3.62)
	What procedures are in place? What if parents forget to inform the setting of a change? 


	
	
	
	Arrivals and Departures or Drop off and Collection Policy requested. 

	Procedures are in place to prevent unauthorised persons entering the premises, and to check the identity of visitors (3.63)

	Security gates / locks? 

Signing visitors in / out?  


	
	
	
	

	Hold public liability insurance (3.64)

	Is this up to date,displayed and valid?
	
	
	
	

	Be able to demonstrate how managing risks for both children and staff, including completing risk assessments where appropriate (3.65)

	What kind of Risk Assessments are in place? New equipment? Daily checks for indoors/outdoors? 
	
	
	
	

	Procedures are in place for outings which include obtaining parental permission, risk assessing potential hazards and consideration of adult to child ratios (3.66)
	Outings Policy. Permission forms. See sample. Route maps? 

Providers will need to judge if their Risk Assessments should be in writing. 
	
	
	
	

	Adequate insurance for vehicles and drivers when transporting children. MOT certificate and road tax.  Suitable car seats/ restraints etc (3.67)

	Ask how setting manages if transport children
	
	
	
	

	Information & Records (3.68 – 3.78)
	
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	Are registered with the Information Commissioners Office. Footnote 68
	Aware of the need to do this? Have an ICO certificate visible? Or exempt and if so why? Further info can be found at https://ico.org.uk/for-organisations/education/
	
	
	
	

	Maintain records and obtain and share information with other professionals working with the child, the police, social services, and Ofsted as appropriate to help ensure the needs of all children are met (3.69) 
	Ask for examples? Core Groups? CIN? FCAF meetings? MASH? Which additional services are you currently working with?
	
	
	
	

	· Records of children and staff are kept securely and retained for a reasonable period of time and in line with GDPR (2018) and Freedom of Information Act 2000 (3.69 - 3.72) 
· Records must be easily accessible and available (these may be kept securely off the premises). (3.70) 
	How long do you keep them?  How is it put into practice?  Show me examples?  Talk me through it.
See on day.  Check in place.

Do you have a GDPR policy or guidance for how you manage this? Individual providers should determine how long to retain records relating to individual children Footnote 69 
	
	
	
	GDPR or Privacy Policy/Statement and Parent Consent Slip Requested. 

	Ensure that all staff maintain confidentiality of information to protect the privacy of children and to meet legal requirements relating to confidentiality (3.71)
	Is there a confidentiality policy in place or do staff sign a document to confirm that they will keep information confidential? Is this part of induction process? 
	
	
	
	

	Parents are given access to children’s records where applicable (3.71)
	
	
	
	
	

	Record at least the following information for each child (3.73)
· Full name Date of birth

· Name and address of every parent/carer known to the provider

· Information about who else has parental responsibility

· Which parent the child normally lives with

· Emergency contact details
	How are emergency contact details kept up to date? 


	
	
	
	

	·  Policies and procedures

· Including the procedure to be followed in the event of a child not been collected or going missing (3.74)
	Is there a parent’s policy file? Are these available on the website? 
	
	
	
	

	·  Staff and the child’s key person (3.74)
	
	
	
	
	

	Complaints (3.75-3.76) 
	
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	Have a written procedure for dealing with concerns and complaints from parents/carers (3.75)
· Keep a written record of any complaints, the investigation and outcome (3.75)
· Notify the outcome of any investigation to the complainant within 28 days (3.75) 
· Make available to Ofsted the record of complaints (3.75)
	Is there a complaints policy? Who responds to complaints? Is there a complaint file that is easily accessible?

Does the setting have an HR department or someone who can advise if they receive a complaint?
	
	
	
	Complaints Procedure Requested

	Make available to parents/carers details of how to contact Ofsted (3.76) 
	
	
	
	
	

	Information about the provider (3.77) 
	
	Fully in Place
	Partly in Place
	Not in place
	Comments/actions

	 Hold the following information (3.77)
· Name, home address and telephone number of the provider and any other person living or employed on the premises

· Name, home address and telephone number of anyone else who will regularly be in unsupervised contact with the children attending (including students)
	
	
	
	
	

	· A daily record of staff’s attendance, including their hours of attendance, arrival and departure times is kept. 
	
	
	
	
	

	· A daily record of children’s attendance, including their names, hours of attendance, arrival and departure times is kept; and the names of each child’s key person. (3.77)
· Practitioners understand the risks for children who go missing from education and the impact of this and how it can be minimised. 

	How does the setting manage poor/erratic attendance? What does the setting do if non-attendance is linked to a potential Safeguarding concern?  

What approaches are used to address attendance concerns?


	
	
	
	

	Ofsted certificate of registration is displayed (3.77)
	
	
	
	
	

	Changes that must be notified to Ofsted (3.78-3.79)
	
	Fully in Place
	Partly in Place
	Not in place
	

	· Changes to the person who is managing the setting (in advance where possible, but must be within 14 days) (3.78)
· Changes to the premises address 

· Changes to the space available for children

· Changes to the name, address or contact details of the provider

· Changes to the hours during which childcare is provided

· Any significant event which is likely to affect the suitability of the provider or any person who cares for or is in regular contact with the children

· Changes to the company name or registered number (if childcare is provided by a company)

· Changes to the charity name or registered number (if childcare is provided by a charity)
· Where the childcare is provided by a partnership, body corporate or unincorporated association, any change to the 'nominated individual' 

· Where the childcare is provided by a partnership, body corporate or unincorporated association whose sole or main purpose is the provision of childcare, any change to the individuals who are partners in, or a director, secretary or other officer or members of its governing body
	Is the setting aware of the Ofsted guidance to support this procedure e.g. Ofsted’s Early Years Compliance Handbook; May 2018.

Useful list of things to notify Ofsted about on pages 16-19. 
	
	
	
	


Additional good practice documents to those already discussed.

	Records & Documentation checklist
	

	Incident records
	

	Record of physical intervention used via incident record forms
	

	Health Protection Agency guidelines 
	

	Ofsted Inspection report available for parents to read
	

	Ofsted parent’s poster displayed, making Ofsted details available for parents
	

	Menus displayed showing healthy meals and snacks
	

	Registered with Environmental Health
	

	Good Practice Policies checklist
	

	Settling In Policy
	

	Arrivals and Departures Policy
	

	Admissions Policy 
	

	Intimate Care Policy i.e. changing routines and areas
	

	Transition Policy
	

	Contingency arrangements for a serious incident
	

	Key person policy
	

	Fundamental British Values (Could be within another policy)
	

	EYFS Policy / Curriculum Policy
	

	GDPR Policy
	

	CPD Policy (inc details of settings approach to performance management)
	

	Staff qualifications, training, support checklist
	

	Induction training in place for all staff, volunteers, students, and assistants
	

	Regular appraisal and supervision with staff in place
	

	Leaders/managers/providers complete observations of staff team members
	

	Good Practice designated roles checklist
	

	· Management and Leadership (DCM/DDCM)

· Designated Safeguarding Lead 

· Teaching and Learning 

· Student and Volunteers (Mentor)

· Lead Safety Officer (First Aid / Fire Warden)

· Health and Well Being 

· Special Educational Needs and Behaviour 

· Inclusion (including LAC)

· Language Lead
	


Overall Outcome

Using guidance criteria, review the above outcomes to agree the overall outcome and level of support to be provided.   Indicate which outcome is agreed
	Overall outcome and support level
	RED (high level support) 

AMBER (some support)

GREEN (self-sustaining, minimum support)


1

