Quality of Education Review 
Provider Name:




Date:



Early Years Specialist Teacher:

	Setting Updates (staffing, premises, Ofsted. Covid-19)

	


Quality of Education and Learning and Development Requirements

	Learning and Development (Good grade descriptors – Quality of Education)
	Prompts
	Fully in place
	Partly in place
	Not in place
	Comments/actions

	INTENT

	Leaders construct a curriculum that is ambitious and designed to give all learners, particularly the most disadvantaged and those with SEND or high needs, the knowledge and cultural capital they need to succeed in life. (Pt 188)
	· Is the curriculum based on and built upon the educational programmes in the EYFS?

· Does your curriculum ensure children learn and develop in all the 7 areas of learning?

· What tool or tools do you use to guide your curriculum i.e. Development Matters? Birth to 5 Matters?
· Is your curriculum challenging? Does it equip children for their next stage in education? How do you know? 

· Is your curriculum progressive and do you sequence it, so knowledge and skills are built upon cumulatively over time?
· Can leaders articulate their aims and rationale for their curriculum and do all staff understand this? 
· Can leaders and practitioners explain what they intend children to learn and know as a result of the EYFS curriculum they offer? Is your intent embedded?
· Can you give an example of when you have recently seen the curriculum being delivered successfully?

· Does your curriculum enable children to experience the awe and wonder of the world in which they live?

· What do you consider to be the cultural capital for your learners? 
· How do you ensure that your curriculum is inclusive and is meeting the needs of all children including those with SEND?

· Is language/vocabulary development a feature of your curriculum and if so, how is this taught?

·  Are leaders sure the intentions of the curriculum are met and sufficiently challenging?

(Pg16 .59, Pg16 .60, Pg34, Pg9 .26 EIF)

	
	
	
	We would like you to explain here what your curriculum looks like.

Who decides what the children will learn?

What key experiences do you want the children to have?

And why are these key experiences needed for this particular cohort?

Have you identified any gaps in children’s’ cultural capital? 

If so, what are these and how do you plan to diminish the difference?



	IMPLEMENTATION

	Children benefit from meaningful learning across the EYFS curriculum. (Pt 188)
Practitioners plan challenging and 

enjoyable experiences for each child in all areas of learning and development. (1.11)

	· Do practitioners understand the areas of learning they teach and the way in which young children learn? How do you know and what support is given for them to be able to do this?

Is there a mix of adult led and child initiated activity? (balance will change as children progress through the EYFS moving from greater focus on Prime Areas for younger children to a more equal focus)

Are children actively engaged in their learning and play? 
What systems for planning do you implement? 

Do you plan for the long, medium, and short term?

Do you have any discrete plans i.e. Letters and Sounds?

· evaluation 
· children’s interests

· children’s dispositions to learning

· indoor and outdoor opportunities

· awe and wonder of the world

How involved is the Manager in curriculum planning? 

	
	
	
	Your Early Years Specialist Teacher will take a look at your planning during a face to face visit.

If you are taking part in a ‘virtual visit’ from a distance, we would like you to please send us examples of your whole group, small group, or individual planning.

	Ofsted evaluation schedule (Good grade descriptors – Quality of Teaching, Learning and Assessments) 
	Fully in place
	Partly in place
	Not in place
	

	Practitioner’s identify children’s starting points (Pt 47)
	· How and when do you carryout on entry assessments on children and are parents involved in this process?


	
	
	
	

	Practitioners ensure that children make progress in their learning through effective planning, observation, and assessment pt47


	· Does each child have an individual assessment document? Is this manual or electronic?

· How do parents contribute to children’s assessments ongoing?

· Is assessment used effectively to identify gaps in learning?

· Do you have any systems in place to track children’s progress?

· Is assessment effective and do your systems avoid unnecessary burdens for staff?
	
	
	
	

	Ofsted evaluation schedule (Good grade descriptors – Quality of Teaching, Learning and Assessments)
	Prompts
	Fully in place
	Partly in place
	Not in place
	Comments /Actions

	Parents/carers are kept up to date with their child’s progress/development (2.3) & (Pt 188)
	How does this happen in your setting?  Consider both informal & formal opportunities. Is information shared specifically about children’s progress and development?

What documentation do you share?

Does this highlight where children are working below typical development? 

	
	
	
	

	If there are significant emerging concerns, or an identified SEND practitioners develop a targeted plan to support the child’s future learning.
This involves parents and/or carers and other professionals as appropriate. (2.4)
	· Are there currently any children with SEND?  
· Are IEP’s or EYSP’s in place?
· Are there any other agencies involved?
· What impact is this having on children’s progress?
· What is your process for developing and reviewing IEP’s? 
· Do you have high aspirations for children with SEND / high needs?
· Has LA support been sought?
· How is information shared with other providers that children attend?  
· Do any children receive ISG? 
· What impact has this made?

	
	
	
	During a face to face visit your Early Years Specialist Teachers will ask to see an IEP/EYSP.

If you are taking part in a ‘virtual’ Quality of Education Review from a distance, we would ask you to please send us an anonymised copy of an IEP/EYSP.

	EAL children have opportunities to develop and use their home language in play and learning. (1.13)

EAL children have sufficient opportunities to learn and reach a good standard in English language. (1.13)


	· Do you have any specific induction materials for families using EAL?

· Are there any EAL children in the setting?
· How are they supported in both their home language and to develop their English? 
· Do you have a clear and consistent rationale for your setting approach to this and is this shared with parents? 
· Are parents made aware of the benefits of continuing to use key words and phrases from home language specifically while settling in?

	
	
	
	


	Impact

	What is the impact of your curriculum?

Inspectors will want to find out about the story of a child, including:

· what they knew and could do when they started at the provision

· what they can do now and how you got them there

· what your plans are for that child so that they are ready for their next stage of learning
	What have children learnt as a result of attending your setting?

· Do you consider children are ready for their next stage of education? 

· Can you give examples of the above?
	
	
	
	


Observations of Teaching and Learning

In addition to the discussions above, a joint Observation of Teaching and Learning will also take place during face to face visits.
If your Quality of Education Review is taking place ‘virtually’ and from a distance, we would ask that you send us two Teaching and Learning Observations which took place recently. We are happy to receive short videos clips and as such will provide you with some feedback, alternatively photographs / scanned copies of your own observations of teaching and learning will also be acceptable. The two Teaching and Learning Observations could be completed by the Senior Leadership Team or Peer on Peer Observations.

	Things to consider: 

· Does the practitioner communicate and model language well?

· Does the practitioner use their own speaking, listening, and reading of English to enable the children to hear and develop their own language and vocabulary?

· Does the practitioner show, model, explain and demonstrate well?

· Is the practitioner supporting the children to explore their ideas? 

· Do practitioners have high expectations of children?

· Are practitioners encouraging, questioning, and recalling where appropriate?

· Are practitioners providing a narrative and running commentary for what children are doing?

· Are practitioners facilitating and setting challenges?

· Are high quality interactions between adults and children taking place in both planned and unplanned situations. 

· Was the equipment of high quality and well prepared?   

· Did the activities reflect the child/children’s interests?

· Was the teaching and learning developmentally appropriate?



Environmental Walk
During face to face visits Sallie Mullett will provide feedback from the Environmental Walk in relation to the positive things she observes and any identified areas for further development.  

If the Quality of Education Review is being completed ‘virtually’, we would like you to send us the following items depending on the age ranges of children at your setting:

Baby Room: 2 photos of Continuous Provision areas you are proud of and 2 photos of Continuous Provision areas you want to develop further.

Toddler Room: 2 photos of Continuous Provision areas you are proud of and 2 photos of Continuous Provision areas you want to develop further.

Pre-School Room: 2 photos of Continuous Provision areas you are proud of and 2 photos of Continuous Provision areas you want to develop further.

Please indicate in an email or within the documentation what area of the provision the photographs represent and the ages of the children who use them. 
	(1.6) Educational programmes must involve activities and experiences for children to develop: • communication and language • physical development • personal, social, and emotional development • literacy • mathematics • understanding the world • expressive arts and design. 
· Is there a range of Continuous Provision to meet this requirement? Is this well stocked and well presented? Is it easily accessible and available to the children most of the time? 

· Are key areas of continuous provision continuously offered to children including: Sand and Water, Home Corner, Construction, Small World, Workshop, Quiet Book areas, CFS, Messy play, Malleable, Paint, Mark Making 

· Are there resources which reflect a range of cultures and environmental features of the world? 

· Do resources encourage the development of children’s communication and language skills and vocabulary? Are books a key feature of the provision?

· Do resources excite, enthuse and challenge children?

· Is the snack area utilised for T&L opportunities? 

· Is equal emphasis put on Teaching &Learning in the outdoors? Do resources in this space enable large scale play and gross motor development? 
· Which areas of CP are identified as strengths? Any areas for further development? 
· Does your environment support your intent and cultural capital? Have you had to make adaptations to provision due to the Covid-19 pandemic? 

Details of the Environmental Walk: 

Please refer to and comment against all of the bullet points listed above. 
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